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ABSTEIACT
 
Parents have a sincere desire to see their children succeed,
 
particularly as their children enter school. However the acqusition of
 
literacy is often viewed as somewhere between a mystery or the
 
result of many hours of driU and practice. Parents canya template
 
for school expectations that was developed during their own
 
experience as students and it is usually in conflict with a holistic
 
philosophy of language acquisition. This project seeks to empower
 
parents as facilitators ofliteracy acquisition from a holistic
 
philosophy.
 
Literature covering the rationale for volunteers, general
 
information about volunteer programs,the training of volunteers, the
 
whole language philosophy and adults supporting literacy acquistion
 
was reviewed. Volunteers were found to be a cost-effective way to
 
increase the adult/student ratio in the classroom, but that training
 
was necessary to increase the effectiveness ofvolunteers. Training of
 
volunteers was almost exclusively performed within a lecture format.
 
One studies wasfound where video training was compared with a
 
"live" training presentation. The results were the video trained group
 
demonstrated equal participation in trsiining and equcd mastery of the
 
principles presented in comparison to the group trained by a "live"
 
presenter.
 
This project is designed as a tool to present volimteers with a
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foundation ofliteracy acquisition from a holistic philosophy. In order
 
to present this in a memorable ahd highly understandable fo^^^
 
actual interactions of patents and students were vldeo^tdped along
 
This video is designed as thefriajor part training program for
 
classroOin TOiimteers workingin the area Oflanguage acquisition from
 
a holistic philosophy at the kliiciergarten and first grade levels. After
 
viewing of the yidedi the leader would then hold a discussion sessiOn
 
to cover the material presented in the video.
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.Mom/and'B
 
Hiank your for teaching me how to work hard,live honorably
 
and love deeply. I love you.
 
.>:^-^-Sherif
 
to "bug"me until I finished. It helped to getnae starteda^
 
Love,
 
Stieril
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STAHEMENT OF THE PROBLEM
 
Introduction
 
Parents have a sincere desire to see their children succeed,
 
particularly as their children enter school. Up to the first day of
 
school, their child has been rapidly growing and learning new things
 
easily. However,school holds a foreboding for many parents,
 
particularly in the area ofliteracy acquisition. Questions and
 
concerns swirl about: Will my child be successful? Will my child
 
learn to read and write? Many parents, in their concern over
 
whether their children will be able to join the world of readers, have
 
fallen prey to advertisements touting products and programs
 
claiming to bring success for their children where the classroom has
 
brought onlyfailure.
 
It is clear that parents desire for their children to become
 
adept communicators within the realm of written language, but the
 
actual acquisition ofliteracy is often viewed as somewhere between a
 
magical mystery or the result of a process of repeatedly working with
 
and practicing small units oflanguage. Early signs ofliteracy are
 
likely to be dismissed as scribbling or attributed to memorization.
 
Pictures are sometimes coveied as young children read so that they
 
won't merely"guess"the word. When young readers stop at an
 
unfamiliar word,they are invited to "sound it out" despite the fact
 
that the En^sh language has a large number ofirregular grapho
 
-phonemic relationships, Readingis no longer something that is
 
easily within the grasp ofa child, but is now mired in a stvamp of
 
good intentions mixed with ineffective techniques.
 
Parents are not to blame for this situation. They are earnestly
 
applying what they icnow about learning gleaned from their many
 
years of parsoiial experience within the institution of education. The
 
problem is that as literacy acquisition is studied, the educational
 
approach that has reigned formany years,including the years that
 
most parents today were attendittg School, has been found to be
 
damaginglyinadequate. Ken Goodman writes in his book. What's
 
Whole In Whole Language?!19861.
 
Manyschool traditions seem to have actually hindered language
 
development. In our zeal to make it easy, we've made it hard.
 
How? Primarily by breaMng whole(natural)language up into
 
bite-size, but abstract little pieces. ... Unfortunately, we also
 
postponed its natural purpose - the communication ofmeaning
 
- and turned it into a set ofabstractions,imrelated to the
 
needs and experiences of the children we sought to help.(p,7)
 
The drill and practice of sight vocabulary, completing workbook
 
pages-and Mjrkstieete,aKiaorizing lists of spelling words, basal
 
reading books without good picture support for the story, and
 
reading without the benefit of an introduction to the story all work
 
against a child's learning to read. Instead of contributing the success
 
of young readers, these factors make reading and writing difficult,
 
unenjoyable and certainly meanin^ess.
 
Parents cany a template, developed from their own school
 
experience, of what to e^ect in school as their child leams to read
 
and write. Forinost pare this conflicts with a holistic philosophy
 
oflanguage acqusition. Therefore, despite their natural desire to be a
 
positive support their child's learning, they are providing input that
 
detracts from their child's efforts at acquiring written language.
 
Frank Smith(1985)cautions us all with this statement:"Learning to
 
read is easy for a child—or should be, were it notfor the fact that it is
 
easy for adults, even well-intentioned ones,to make learning to read
 
difficult" (p. 9).
 
All children who have learned to comprehend a spoken
 
language and whocan see sufficiently well to distinguish a pin from a
 
paper clip on the table in front ofthem have derhonstrated sufficient
 
language,vfeual acuiiyand learning ability to lesun how to read
 
(Sttiith, 1985). This pronoimcement encompasses most children,
 
thereby removing the parental fear ofa child's failure at being able to
 
read. Tlie problon remains, how do educators and parentiS keep
 
from making learning to read difficult for children?
 
Discussion of the Problem
 
It has been the experience ofthis author that parents are eager
 
to volunteer as helpers in the classroom. However almost without
 
exception these volunteers do not have a holistic philosophy of
 
literacy acquisition. Hie summation of their training in educational
 
philosophy comes from what they gleaned from their teachers during
 
their own educational experience as a student. Hiis almost
 
exclusively puts them in contrast to the philosophy ofthe author and
 
the program being presented in the author's classroom.
 
The result of conflicting philosophies within the classroom has
 
at best been ineffective service from the parent volunteer, and at
 
worst brought abouta complete breakdown of particular areas ofthe
 
literacy program in the author's classroom. A variety of problems
 
such as encouraging student dependency on adults to spell for them,
 
students being prompted to "sound it out" when they stop at difficulty
 
during reading, and changing a promptfrom "write your story in your
 
journal"to "draw your picture in j^ourjournal" have arisen. Attempts
 
to deal with the problems after the fact have brought aboutsome
 
change, but parent volunteers are still ata disadvantage by not
 
having an understanding of the underlying philosophy that drives the
 
activities of the classroom.
 
To dimiiiish problems caused by differences in philosophy
 
between whole language and their parent volunteers, this project
 
seeks to empower parents as facilitators in literacy acqusition from a
 
holistic philosophy. By gaining a perspective ofhow children
 
acquire language, both spoken and written, parents will be equipped
 
to look at early efforts atlanguage acquisition for whatthey actually
 
are,instead oflooking at the distance that is yet to be covered.
 
Discovering the importance of empowering students to use what they
 
know aboutlanguage and the focusing of written language for
 
communication of thoughts and ideas ofthe student, will provide
 
parents with afoimdation that they can use to support literacy
 
acqusition in their own children as well as students in the classroom
 
which they are serving as volimteers. Parents will be able to
 
encourage and support children as theyjoin the literacy club,that
 
group of people who can read and write (Smith, 1985).
 
Theoretical Foundation
 
According to Harste & Burke(1982)there are three major
 
models of literacy acqusition; decoding, skills, and holistic. Decoding
 
is commonly referred to as "phonics", meaning the learning of the
 
sound/symbol relationships and applying this knowledge to break
 
apart words in order to read them. This model breaks language
 
down into its smallest units for leammg and then moves toward
 
building it into language again tomake it useful. Students can begin
 
reading and writing when they have a working knowledge of the
 
alphabet symbols and the sounds they represent hi our language.
 
The skills model consists oflearning a set of skills separately
 
and then applying this knowledge to reading and writing activities.
 
Ihis approach is the substance ofthe basal reading series that has
 
been popular for many years,butis losing favor with manyteachers as
 
theyleam more about how to better teach their Students. Basal
 
reading series have as a common component a controlled vocabulary.
 
The mostfrequently used words are presented in preprimer and
 
early books and thelanguage is built upon from that point(Goodman,
 
1986|. Students can begin to read and write as soon as they have
 
learned to recognize afew words, but the text often does not flow
 
well due to the unnaturalness ofthe language and therefore is
 
difficult for young readers.
 
The third model, the holistic model, cannot be easily confined
 
within neat workbooks with blanks to fill in and a teacher's manual
 
with all the answers. Instead the holistic model intends children to
 
leam to read and write using natural, meaningful language. The
 
purpose oflearning to read and write is communication. From a
 
whole language perspective, students begin reading to bring meaning
 
to books. Once they know that books have stories in them,then
 
children can begin reading.
 
As children continue to read and write, they also increase
 
their knowledge of vocabulaiy, prefixes, suffixes, endings, etc.
 
However this is done within the context of reading meaningful
 
literature and writing to communicate. It is leaming with a purpose.
 
This project is based on a holistic philosophy. The whole
 
language theory is rooted in the idea that children need to be valued
 
as learners and have their attempts at literacy acquisition as well as
 
their naturallanguage validated. By keeping learning meaningful, by
 
keeping reading enjoj^ble and purposeful, by using writing to
 
communicate the ideas, thoughts and feelings ofthe writer to an
 
audience, then children will leam to read and write because they
 
wantto and need to. Language is bestlearned when the focus is on
 
meaning being communicated (Goodman, 1986)
 
Language is the result ofthe human need to connect and
 
communicate with other humans. Even prehistoric people required
 
face-to-face communication such as oral language(Goodman, 1986).
 
Language is the means by which people come to share the sense that
 
others have made ofthe world,as they seek to make sense of it
 
themselves(Goodman, 1986). Children are literally driven to leam
 
language by their need to communicate,even for their own survival
 
(Goodman,1986). Written language is the extention of oral language
 
as a means to communicate,with the added provision of
 
communicating over space and time.
 
It is this extension that isformally dealt with in school and the
 
one area that is most susceptible to implementation that is devoid of
 
meaning and purpose. By presenting the value to children acquiring
 
literacy to be immersed with meaningful written language, it is the
 
goal of this project that parent classroom volimteers will have a
 
holistic basis for viewing the activities ofthe classroom and an
 
understanding ofthe need to support, validate and encourage early
 
attempts at written language acquisition. With such afoundation,
 
they will be empowered to make a positive impact as they interact
 
with emerging readers and young authors.
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LimRATURE REVIEW
 
A review ofthe literature revealed a great interest in improving
 
the literacy acquisition of children by the addition of volunteers to
 
the classroom setting. There was strong support for the benefit of
 
parents working with their children at home that could be carried
 
over into the classroom setting. This would be particularly beneficial
 
for the student who does not have the advantage ofliteracy
 
acquisition support from the home. The following review will focus
 
on a rationale for volunteers and general knowledge of volunteer
 
programs, the tmining of volunteers, the whole language philosophy
 
and adults supporting early literacy acquisition.
 
Rationale for Volunteers
 
Volunteers can be a valuable toolfor improving the ectucation of
 
children. Butler and Clay(1989)tell us,"Schools are not able to
 
provide teaching on a one-on-one baLSis. ... Mostlearning has to be in d
 
group situation"(p. 37). Parent volunteers help stpdents by prq^ding
 
more individual attention andshowing the students that adults do
 
care about schools and the children who are in them True & Ehda,
 
(1980). Bailey(1^21 vieire lh effective use of volunteers to be one
 
of the.f€.w^iow'cc^t,.,TOys tO'give/chi Indifiddalized tostfuctibh. „
 
Powell(1988)sees trained parent volunteers as the answer to raising
 
adult/child ratios in the classroom. Ellenzweig(1990)claims that
 
the introduction ofextra adults in the process ofbeginning literacy is
 
a key ejqjedient in accommodating varjring rates of development and
 
individual differences in learning style.
 
Dulaney notes that volunteer support often dwindles if there
 
are only one or two ways for people to participate. She suggests
 
using volunteers for everything from making learning materials to
 
tutoring students and staffing homework hotlines. DiSilvestro and
 
DiSilvestro(1985)list the many successful volimteer projects and
 
programs developed at an elementary school in Indiana rangingfrom
 
volunteers redecorating the teacher lounge to working one-on-one
 
with students. Powell(1986) also includes tutoring as one ofthe
 
manyareas in which volunteers can serve.
 
Why are volunteers so frequently needed to tutor or work one­
on-one with students? Butler and Clay(1987) give us some insight.
 
They state that,"Well-prepared children seldom fail to leam to read
 
but'ill-equipped' children tend to go from bad to worse"(p. 37).
 
Bailey supports the use of well-trained volunteers to cope with the
 
influx ofstudents who arrive at school unprepared to leam.
 
It is also important to realize that parents can feel helpless and
 
omitted from everyday school life (Russell, 1989). Parents who
 
become involved as a volunteer at school have the opportunity to see
 
the larger picture ofthe educational system. This curbs many
 
complaints or concerns about their child's education (Powell, 1986).
 
The parents and the school can then build a strong alliance to
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promote the growth and education of the children.
 
Volunteer Programs
 
Jamer(1961)views the integration of volunteers into the
 
school as a tremendous opportunity to utilize the human resources of
 
the community. All of these resources need to be organized in order
 
to be efficient. Volunteer programs can be developed at the
 
classroom, school or district level. Dulaney(1987)states that,
 
Volunteer programs that involve the entire school system-

supported by teachers, principals, central office executives, and
 
school board members—are most effective because such
 
programs create a climate of volunteerisrn and make the most
 
efficient use oftraining. But where asjstemwide program is
 
not possible,a school Or even a classroom program is a good
 
substitute (p. 49).
 
Volunteer programs require planning. They need to begin with
 
an assessment ofneeds and the setting ofgoals(Dulaney, 1987).
 
DiSilvestro 8:: DiSilvestro (1985)stress the importance of planning
 
areas for volunteers to work in before recruiting them. Specific
 
requests for jobs that need to be performed are more effective in
 
drawing volunteers than a general caHfor help.
 
Volunteers,just as other human beings,need to feel that they
 
play an important and welcome role in the educational process.
 
Russell(1989)found that volunteers who are made to feel welcomed.
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needed and invited will participate in the educational development of
 
their children in the school. Parents need to feel that they are an
 
integral part of the educational system in order to encourage their
 
volunteer service (Russell, 1989). Fredericks and Rasinsfci(1990)
 
found that volunteers that are made to feel comfortable with the
 
reading program will be more willing to participate and contribute to
 
the program. DiSilvestro & DiSilvestro(1985)credit the attitude of
 
the principal and teachers as a big factor in getting parents to
 
volunteer. They are enthusiastic about having volunteers and they
 
eagerly seek volunteers. ­
Despite the task or area of help the volunteer is to participate
 
in, it is to the advantage ofthe teacher, the volunteer and the
 
students to provide training in advance. Fredericks & RaSinski
 
(1990)list training as one ofthe five factors vital to the success of
 
any volunteer program. DiSilvestro & DiSilvestro(1985)streSs the
 
need to provide voluiiteers with specific training for the tasks they
 
will be performing. Jamer(1961)considers adequate explanation or
 
training of volunteers to be one offour procedures for a positive
 
teacher-volunteer team. She points out that volunteers are
 
"dependable, conscientious, generous in giving service and anxious to
 
do a good job"(p. 109). It would certainly promote a pleasant
 
working relationship to provide the training for volunteers to be
 
successful in their service to the school.
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With a variety ofareas for volunteers to serve in, it is hnportant
 
that they work where they are most comfortable and most beneficial
 
(Bailey, 1992). Volunteers that desire to work with students need to
 
be actively involved in that capacity. Since children are spontaneous,
 
flexible, varied creatures, it is important that volunteers engaged in
 
activities with children are empowered to make educational
 
decisions relating to the moment.They need to feel that they are
 
active participants in the learning process as opposed to passive
 
formula followers. From Russell's(1989) perspective parent
 
volunteers should be able to:
 
choose or make materials when tutoring small groups or
 
individuals, decide when the activity ws mastered or should be
 
changed,and select materials for the next lesson. ...parent
 
volunteers should be allowed to use their ownjudgement in
 
performing the tasks entrusted to them.(p. 40)
 
Working with parent volunteers can be an awkward situation.
 
Teachers do not always know how to effectively use volimteers or how
 
to handle problems. Bailey(1992)found that volunteers thought
 
teachem should be trained to use volunteers to their fullest potential.
 
Jamer(1961) believed that establishing a positive teacher-volunteer
 
team required the teacher and volunteer to become acquainted
 
before the volunteer began working in the classroom. She also
 
thought that it was important for the teacher to have work planned in
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advance for the volunteer. Hiis would avoid leaving volunteers with
 
the feeling that they had wasted time by sitting around and waiting
 
for ajob to do.
 
A final phase ofany volunteer program is showing volunteers
 
that they are valued and appreciated. Thiscan involve the usual
 
things such asan appreciation tea or luncheon, but one important
 
way to show volunteers that they are appreciated is to value their
 
input and opinions. Jamer f1961)mentions holding an Unmet
 
Needs Conference. This is an informal luncheon for teachers and
 
volunteers to meet and offer ideas, make suggestions for improving
 
the program and to present problems for discussion. The results of
 
the conference were positive. Many mutually satisfactory solutions to
 
problems werefound andmany valuable suggestions for improving
 
the program were made. Dulaney(1987)gave a list ofideas such as
 
recognizing a Volunteer of the Month, teachers making time to talk
 
with volunteers as colleagues in education when students were not
 
present, and even inviting volunteers to staff inservice meetings that
 
are relevant to the work the volunteer is performing.
 
Volunteer Training
 
The importance oftraining iroluntefaB was stressed many times
 
throughout the literature. It was clearly a need that surfaced in every
 
volunteer program looked at. Parents who are volunteering their
 
time need to be clued in on relevant information that will help them
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to be successful in their service as well as to able to function as"
 
knowledgeable, responsible adults on the campus.
 
It is important to lay afoundation for the use ofvolunteers in
 
the classroom during the earliest training experience. All
 
participants, whether parent or teacher, needs to understand what
 
their role in the classroom is. McGilp & Michael(1994)tell us that
 
"the school is responsible for managing the curriculum and ensuring
 
that everyday school activities take their normal course. Parent
 
involvement supports, but does not interrupt, the school program,
 
student learning and the teacher's role and responsibilities"(p. 42).
 
A teacher must not turn over her role or responsibilities to a
 
volunteer.
 
A volunteer handbook developed in Virginia(Richmond Public
 
Schools, 1985)considers the orientation to be the most important
 
training session. This is a time to e^lain the philosophy ofthe
 
classroom,school policies and discipline techniques and discuss the
 
expectations ofthe volunteer and the teacher as they relate to the
 
^als and objectives ofthe volunteer program. Toole, Boehm&
 
Eagen (1980)included the need to review discipline policies as part
 
of the training voluiiteers and the importance ofconsistency and
 
Supportfor disciplinaiy actions taken by another adult in the
 
classroom.
 
Toole, et al(1980)recommended five formal trahiing sessions
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throughout the year that could also be considered as support for the
 
volunteer. Subsequent sessions included volunteer feedback on
 
e3q)eriences, training on dealing with specific children, and a
 
discussion of the development in the children observed throughout
 
the year. They also presented the idea that the volunteer receives on
 
going training eveiy day they are in the classroom. Richmond Public
 
Schools(1985)found that training sessions "should be designed on
 
'How To'accomplish specific tasks or to help children develop
 
specific skills"(p.12). They also took the perspective that training
 
sessions should be "practical and specific"(p. 12).
 
Training should be presented by the teacher according to
 
Toole, et al (1980), and should be held in the classroom (Richmond
 
Public Schools, 1985). It is important for the teacher to leam the
 
strengths of the volunteer(Richmond Public Schools, 1985), as well
 
as any special talents or specific skiUs they may have (Haley, 1985).
 
The factor of confidentiality in the context of parent volunteers
 
working with students in the classroom setting was brought up as an
 
essential area to be included in a volunteer training program (Toole
 
et al. 1980). It was presented that most parents would not like to
 
overheEir their child being discussed by a parent volunteer at the
 
supermarket.
 
Beyond the importance of particular areas to be covered in a
 
volunteer training program, the effectiveness of the training was
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considered. Since video is the means that this author intends to
 
present training,a search was conducted for any previous
 
experiences recorded in the literature. Dangel& Polster (1984)in
 
kashima,Landen &Baker(1986)tell us that research on the use of
 
video for training parents has been liinited. This proved true as this
 
author reviewed the Uterature. Kashima et^^^a^^ provided
 
information on the comparative efifectiveriess of"live" versus video
 
training of parents with developmentally disabled children in the
 
area of self-help skill teaching. Their findings indicated that the
 
video trained group demonstrated equal participation in training and
 
equal mastery of the principles presented when compared with the
 
group trained bya "live" presenter
 
All other examples of parent training involved presentations by
 
"live" presenters. In revievding the effectiveness of training, Powell
 
(1988)stated that the key to volunteers'retention ofa training
 
session was to get them involved with the children as much and as
 
soon as possible. The tiaining program was broken into three parts:
 
an hour oftraining,followed byan hour with the children and
 
cdncluded with a halfhour ofquestions and discussions ofthe
 
classroom experience^ The hour of hands-on work with the students
 
was the key to retention, while the question and discussion section
 
gave the volunteers immediate support as well as the opportunity to
 
clarify any concerns they e^erienced.
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McGilp & Michael(1994) recominended giving parents the
 
opportunity to ask questions on information they have been given
 
helped gain clailty on the issues. They also recommended that
 
volunteers "practice skills under guidance and in coopemtion with
 
others"(p. 46).
 
When parent volunteers are working with children in literacy
 
acquisition, as opposed to performing clerical work,they will be
 
making decisions on what to say, how to proceed, how to best
 
support students. These are the same sort of decisions thata teacher
 
makes during literacy interactions with students. This level of
 
involvement wasfound to require a support sj^stem for the volunteers.
 
Toqle, et al(1980) built support into their subsequent training
 
sessions as mentioned ehrlier. Fredericks and Rasinski(1990)found
 
that a support system needed to be provided as part ofa volunteer
 
training program. Volunteers need to feel that they are working with
 
professionals, and that they have the freedom to ejqjress concerns or
 
ask questions about the work they are undertaking. Rasinski(1988)
 
observed that parents can and should be informed participants and
 
decision makers in any parent reading program. He believed that
 
teachers and parents shbuld talk about the challenges and problems
 
presented by the reading program in a classroom. This would enable
 
parents to be better prepared to provide support for literacy growth
 
in the classroom.
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Whole Language Philosophy
 
In order to provide support for a classroom literacy progrmn, it
 
is important to understand the philosophy that serves as afoundation
 
for that program. Hiis project is based on a whole language
 
philosophy of literacy acquisition. It seeks to provide students the
 
opportunity to become literate. Smith (1985)states that "children
 
cannot be taught to read. A teacher's responsibility is not to teach
 
children to read but to make it possible for them to leam to read"
 
(p. 7).
 
Schools traditionally have worked to solve the puzzle of
 
learning to read. Goodman(1986)refers to the past educational
 
trend oftrying to make reading easy by breaking the task up into
 
small items,such as"words,syllables and isolated sounds"(p. 7), to
 
be learned. "Ihe psychology oflearning teaches us that we leam
 
from the whole to parts"(Goodman, 1986, p. 9). Therefore many
 
educators are working to provide literacy programs where written
 
language can be leamed as a whole,where language parts are only
 
dealt with "in the context of whole real language"(Goodman, 1986,
 
p.9).
 
By keepinglanguage whole,children alirays have a context
 
within which to work. Goodman(1986)e3q)lains:
 
Three language sj^stems interact in written language: the
 
graphophonic(sound and letter patterns), the sjmtactic
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(sentence patterns), arid the semantic (meanings). We can
 
study how each one works in reading and writing, but they
 
can't be isolated for instruction without creating non-language
 
abstractions. ^1three systems operate in a pragmatic context,
 
the practical situation in which the reading and writing is
 
taking place. That context also contributes to the success or
 
failure of the reading or writing,(p. 38 - 39)
 
Clay(1991)refers to this interaction as a "questioning or problem
 
solving process in which we search for meaning,sampling only
 
enough visual information to be satisfied that we have grasped the
 
message of the text"(p. 14).
 
Gaining meaningfrom print is the purpose of reading. To
 
achieve this, the print needs to be presented in a meaningful, whole
 
form instead ofsmall, abstract bits and pieces. Goodman(1986),in
 
speaking of what children, as well as adults, are domg with print,
 
tells us; .
 
Whatthey are doing is trying to make sense of print. The way
 
to help them do it is to make school a literate environment full
 
of literacy events, with an insightful teacher present to monitor
 
their development toward literacy and help it happen,(p. 24)
 
We as literate adults are vital to the support ofliteracy. It is through
 
us that children become aware of written language,why it is
 
important and how it is used. Without meaning,withouta purpose
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for literacy, childfen would lack the motivation to acquire it.
 
Supporting Literacv Acquisition
 
Once children have mastered oral communication, the next
 
step in the natural progression of communication is the acquisition of
 
literacy. Children have learned how to communicate orally and now
 
are looking toward learning to communicate with written language.
 
Therefore the support ofliteracy acquisition actually begins with the
 
support of oral language development. Butler& Clay(1987)stated
 
that"Many ofthe activities that prepare children to read involve
 
talking. ... As children gain experience in ejqjressing themselves they
 
gain the kind of control over words that helps them to anticipate and
 
understand the language of books"(p.35). Teale &Sulzby(1989)
 
noted that children's oral language proficiency is related to their
 
growth in reading and writing. Macfarlane(1994)foimd that small
 
children leam best while playing rather than being formally
 
"instructed", and su^ested that parents involve their children in lots
 
of day-to-day activities and conversations to help develop literacy.
 
According to McLain, Victoria & Heaston (1993)a child's oral
 
language skills are the foundation on which other literacy skills are
 
built. Some oftheir suggestions for encouraging oral language
 
development were the use of puppets and the sharing of words and
 
motions to fingerplays,songs and poems.
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In addition to supporting literacy acquisition with oral language
 
development, it is important to provide a literate environment for
 
the child. Children who experienced a literate environment at home
 
during their preschool yesirs were found to be better prepared for
 
acquiring literacy. Strickland & Taylor(1989)noted that children
 
who come fron homes where stor3d>ook reading takes place are more
 
likely to read before they are given formsil instruction. Even those
 
who are not already reading before formal reading instruction, are
 
more likely to leam to read easily when they do begin instruction.
 
Allison & Watson(1994)found that the earlier parents began
 
reading to their children, the higher the child's emergent reading
 
level was at the end of kindergarten. They considered a child's
 
history of exposure to literacy building events before receiving formal
 
instruction as possibly the most important consideration in learning
 
to read. The experience of reading to a child before formal literacy
 
instruction was viewed as so important that they extended the
 
challenge to early childhood educators to read individually to those
 
students who are not read to at home.
 
Trelease (1989) believes that the "the single most important
 
activiiy for building the knowledge mpired for eventual success in
 
reading is reading aloud to children." Parents not only need to read
 
aloud to their children, but they need to let their children see them
 
reading (Macfarlane, 1994). Jim Trelease(1989)claims that reading
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aloud regularly improves the listening comprehension of children.
 
He states.
 
Let us take for example the word "enormous." Ifa child has
 
never heard the word "enormous," hell never say the word.
 
And If he's neither heard it nor said,it, imagine the difficully
 
when it's time to read it and write it. Listening comprehension
 
must come before reading comprehension. Hie listening
 
vocabulaiy is the reservoir of words that feeds the reading
 
vocabulary,(p.2)
 
Without a full "reservoir of words" children will have difficulty fueling
 
their reading. The best way to build the vocabulaiy ofchildren is
 
through the reading and interaction with them about books.
 
The act ofreading to children is a major Step, but it is
 
enhanced by the interaction between parent and child over the books
 
that are read. Interactions between a parent and child during book
 
reading provide the opportunity for the adult to expand and relate
 
the information in books personally to the child (Porterfield-Stewart,
 
1993). Short(1991)stated that "iriteraetions between readers,
 
whether they be teachers or students,about reading and writing can
 
support literacy and communicate to students that reading Involves
 
searching, discovering, and problem solving." McLaln & Heaston
 
(1993)wrote,"learning can occur in a very natural way when a parent
 
and a ChUd team up and form a partnership."
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Porterfield-Stewart(1993) makes the statement,"What and
 
how parents interact with their children provide a framework for
 
expectations and rules for reading"(p. 13). Teale & Sulzby(1989)
 
state:
 
The orientation to literacy as a goal directed activity is an
 
important part of the portrait to remember because it shows
 
that the foundation for children's growth in reading and writing
 
rests upon viewing literacy asfimctional rather that as a set of
 
abstract, isolated skills to be learned,(p. 3)
 
Interactions between a child seeking to acquire literacy and a literate
 
adult need to focus on reading as a search for meaningfrom the
 
printed page. When interactions are focused on meaning and
 
acquiring reading strategies, young readers have the chance of
 
becoming independent readers and learners (Short, 1991). Roller
 
(1994)found that interactions between teachers and proficient
 
readers were focused more on meaning and higher level
 
comprehension.
 
Teale & Sulzby(1989) present some useful strategies for
 
reading to children. They say:
 
There is no one best way to read to children, but several useful
 
strategies have been widely recommended: preview the book,
 
establish a receptive story listening context, briefly introduce
 
the book and read with expression. We would add two further
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su^estions. First, be sure to engage the Children in discussion
 
about Miat is being read. Talk about the characters and their
 
motivations and responses, make predictions and then listen to
 
confirm or disconfirm them, draw inferences, discuss the
 
themes of books,link information in books to real life
 
experiences, examine the author's use oflanguage,and draw
 
connections among various books. ... Also,read the children's
 
favorite books again and again,just as parents who read to their
 
children do.(p. 7)
 
As students are becoming literate, it is important to continue to
 
have the support of those who are literate. Whether the child is
 
reading to an adult or the adult is reading to the child, meaning from
 
the written word is being gleaned and shared. Macfarlane(1994)
 
believed thata child who hasfrequent opportunity to read aloud to a
 
willing listener - whether a parent or grandparent or sibling - is
 
more likely to become a fluent reader. The shared meaning between
 
a beginning and a more experienced reader is the essence of passing
 
along the cMliration ofthe written language.
 
The other side M siipporting literacy acquisition is emergent
 
writing. Hogan {1991)tells us that writing develops, notin
 
isolation, butfrom other aspects ofliteracy such as talking and
 
reading. Children begin to explore writing at veiy early ages as they
 
immitate what adults are doing with paper and writing tools. Teale &
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Sulzby(1989)tell us that children construct their knowledge about
 
print and their strategies for writing from their independent
 
explorations of written language,from interactions with parents and
 
other litemte persons, and from their observations of others engaged
 
in literacy activities. They begin with what we often call scribble and
 
move along, learning and growing into formal writers.
 
This process of exploration is often stunted upon entering
 
school. Clay(1987)states"As schools have to teach large groups of
 
children they tend to instruct, rather than to let children explore.
 
Discovering print is a preschooler's luxury"(p. 51). It would seem
 
beneficial for schools to provide an environment that resembles a
 
literacy nurturing home. Clay(1987)teUs us that homes that foster
 
writing organize a space,time and provide materials for children to
 
write. It is also important to provide meaningful writing esqreriences
 
for children. They need a reason to write as well as an audience
 
(Turbill, 1991).
 
Writmg needs to be purposeful and meanin^ulfor children,
 
just as it is for adults. They need to write to express themselves, to
 
record thmgs and to convey information. Strickland (1989)feels
 
that children should be given opportunities each day to express
 
themselves through drawing and writing.
 
Early writing often is labeled as scribbling and not valued for
 
the important exploration it is. Clay(1987)sB.ys that "the principle is
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not one of discovery but ofsomehow impressing the form of the word
 
on the child"(p, 52). Instead of expecting traditional spelling,
 
invented or functional spelling needs to be valued and encouraged in
 
emergent writers. "Invented spelling can lead to a control over
 
writing that frees the child to write the messages he wants to write.
 
Otherwise he may only ever write the stilted messages that are made
 
up ofthe words he already knows"(Clay, 1987,p. 59).
 
Parker(1991)tells us that it is important to "recognize that
 
children learn accm*ate, conventional spelling by making repeated —
 
and progressiviy better -- attempts at spelling"(p. 36). Howard
 
(1991)gives us a look at the progression ofchildren's spelling in
 
writing:
 
Just as children approximate adult speech when learning to
 
talk,so too they need to be able to appro3dmate the adult
 
version when learning to read, write and spell. Their invented
 
spelling will grow closer to and closer to the standard form as
 
they progress ihrough levels which include:
 
- lines of scribble
 
- a line ofletters which are actually the first letters of
 
each word
 
- first and last sounds in each word,sometimes with
 
spaces to signal words
 
- mixture of correctly spelt words and approximated
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spelling, (p. 21)
 
It is important to respond to early writers with encouragement
 
and validation. Many people feel a natmral inclination to correct the
 
child's work. However, as Parker(1991)tells us,
 
Teachera are more likely to respond to such unconventional
 
spellings by writing the conventional form above the child's
 
attempt, rather than crossing our the attempt and requiring
 
the child to rewrite the conventional form of the word a
 
specified number of times,(p. 36)
 
Clay(1987)encourages helping children hear letters in the
 
words they are writing. If a child can write the first letter ofa word.
 
She encourages adults to help that child hear the last letters in words
 
as a step toward further development. She tells us it is"an easier
 
task than to hear the second sound in a word. First and lastsounds
 
have silence around themjust as first and last letters have spaces
 
around them"(p. 59).
 
By giving children the opportunity to e^lore Writuig we
 
provide a natural learning environment for them. By encouraging
 
their early efforts and by helping them learn to listen for sounds in
 
the words they want to write, we are empowering them as writers.
 
Turbill(1991)leaves us with this important idea."We want children
 
to take responsibility for, and control of, their own writing"(p. 30).
 
If we accomplish this, we have given them our best.
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After reviewing the literature, it was clear that parent
 
volunteers can be a valuable asset to a classroom literacy program. By
 
providing parents with some pre-service information about the
 
school in general, classroom procedures, and the philosophy of the
 
classroom literacy program and how to support the program, parent
 
volimteers will be better prepared and more effective in their
 
supporting role. Hie use of video for training has been very liriiited
 
in the area oftraining parents, but it has proven to be equally
 
effective as a "live" presenter in the situation it was implemented.
 
Therefore this author has developed a video to present information to
 
parents on how theycan support a classroom literacy program with a
 
whole language philosophy.
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GOALS AND LIMITATIONS
 
Goals
 
This project is designed to help classroom volunteers become
 
familiar with the whole language philosophy and how to help
 
implement it in the classroom to promote literacy acquisition of all
 
the students. Parents who come to volunteer their time in the
 
classroom want to be effective in their work and they want to meike a
 
positive impact. Hie best way to ensure this is to share the
 
background philosophy that drives the classroom literacy program
 
and to provide them with some techniques for working with
 
students.
 
In considering the best way to present the information, the
 
author wanted to be able to show actual situations ofvolunteers and
 
students working together as well as to show the author
 
demonstrating techniques for working with students. To accomplish
 
this, the author partnered with a parent volunteer with training in
 
video production and editing. The author was responsible for the
 
scripting, directing and acting. The volunteer was responsible for
 
filming and editing.
 
'The video is designed to be' as the ma^r part^ ofa training
 
program for parents who have indicated a desire to participate in the
 
classroom as yolunteers. Parents who wish to volunteer will be
 
invited to a training session that will take place the hourbefore they
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are scheduled to help with the class. Training will consist ofan
 
opening statement by the author/presentof,followed by a viewing of
 
the video. After that a session to answer any questions and/or to
 
discuss the material presented in the video. From that point, the
 
parent will begin hands-on training as they step into the classroom
 
and begin to work with the students.
 
Outcomes
 
At the end of the video training session, the volunteer
 
candidates will:
 
- have an understanding ofthe whole language philosophy
 
- have a concrete starting point for working with students
 
during literacy acquisition from a whole language perspective
 
- know that reading aloud to children and interacting with
 
them during the reading ofa book is a vital eaqjerience for
 
children acquiring literacy and that some children do not
 
have this as part oftheir preschool background
 
- be aware ofthe need to encourage the early steps in literacy
 
acquisition
 
- be less concerned with the difference between the products
 
of witing during the early stages and the products of literate
 
children
 
Limitations
 
Ihe design of this project limits its use to classrooms where
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the whole language philosophy drives the literacy acquisition
 
program. Classrooms that do not have a whole language literacy
 
program would not be providing the situations presented in this
 
project nor would the elements of the program support the
 
philosophies of the project.
 
Classrooms where the students are acquiring literacy would be
 
essential for the implementation of this project. Therefore this
 
project would probably not be appropriate for classes beyond grade
 
two,and would most likely be used mainly in Kindergarten and
 
grade one classrooms.
 
Since the focus of the project is to provide parent volunteers
 
with a knowledge ofthe whole language philosophy and literacy
 
acquisition, this project would not be useful in training parents to
 
work with students in any ofthe other disciplines in the cmriculum.
 
It would also not be beneficial in preparing parents to operate any
 
machines on campus that are used in the preparation ofclassroom
 
materials.
 
Parents who wish to volunteer time, but are unable to work
 
during class hours would not need to be included in the training
 
since their work would consist of drawing, cutting, coloring, sewing
 
projects that can be worked on at home. The video could be viewed
 
by parents interested in their child's literacy acquisition progress
 
and desiring to support that growth hi the home.
 
32
 
APPENDIX A
 
Script for video:
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APPENDIX A
 
Parents Supporting Litemcy Acquisition
 
This is the script of a video designed to help parent volunteers
 
become more effective supporters of a whole language literacy
 
acquisltioii program in the classroom. The video serves the purpose
 
of initial training in the whole language approach and implemention
 
in the classroom. Additional training would be given to volunteers as
 
needed during their service in the classroom or during subsequent
 
support sessions.
 
(Comera has credits rolling , music in the background "Return to
 
Pooh Comer")
 
(Camera pans an active classroom where students are engagedin a
 
variety ofactivities, including reading witii an adult. Presenter is
 
heard only,as betow paragraphs are spoken.)
 
Volunteering in your child's classroom is an important and
 
rewarding experience. Naturally your child's educational experience
 
wiU be enriched by:^ur time here, but you will also be benefitting
 
manyother children who are a part of your child's classroom.
 
There are manyareas ofthe curriculum that you can be
 
involved in, butone ofthe most important at this educational stage is
 
the area ofliteracy acquisition. This is a time when children are
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preparing to become literate, to learn to read what others have
 
written and to write in order to share their ideas with others. Frank
 
Smith,a language and learning researcher and the author ofthe book
 
Reading Without Nonsense tells us:
 
(Ckmiera displays quote while presenter is heard reading it Author
 
name and book Utle are printed at end ofquote.)
 
Children who have learned to comprehend spoken language
 
(not necessarily the language ofschool, butsome language that
 
makes sense in the world they live in)and \dib can see
 
suflEiciently well to distinguish a pin from a paper clip on the
 
table in front of them have already demonstrated suflRcient
 
language,visual acuity,and learning ability toleam how to read.
 
They have all learned to communicate by speaking and now they will
 
all leam to communicate through reading and writing.
 
(Camera centers on presenter.)
 
Welcome and thank you forjoining us. All ofyou gathered here
 
today representa valuable asset toopr educationalsystem. Without
 
your time and energy there are many beneficial programs that could
 
not be implemented, many delightful activities that would be limited
 
or even eliminated from the classroom,and many children who need
 
that extra bit of help would instead be stru^ling to succeed in
 
35
 
school.
 
As literate adults, or advanced members ofthe literacy club, it
 
is our responsibility to make it possible for the children to acquire
 
literacy. We are here to facilitate their learning and must consider
 
Smith's warning,, .
 
(Ccxmera displays(piote while presenter is heard rea^ it Author
 
name and book title are printed at the end ofqLwte.)
 
T^eaming to read is easy for a child— or should be, were it notfor
 
the fact that it is easy for adults, even well-intentiohed ones,to make
 
learning to read difficult"
 
How do children leam to read? What^the best way to support
 
an early reader? In answering these questions, consider that
 
children have been learning to read for centuries. They were
 
learning to read long before the Dick and Jane books, before formal
 
textbooks with matching workbooks, before ditto worksheets and
 
even before formal schools. Aslong as there was access to books and
 
a person who was already literate, children could leam to read."
 
"Let's take a look at one ofthe easiest, yet most powerful ways
 
to encourage early reading. We will observe an adult and child
 
reading and enjoying a book together."
 
(Camera moves in on scene ofadultand diild sharing the story, if
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You Give A MouseA Cookie, together in book ar&i ofclcLSswom.
 
They are both holding Ihe book, and the adult is encouraging the
 
child to turn pages. The adult stops to let the child predict a word
 
supported by the picture.)
 
iCamera remains on adult/child pair, but presenter voice is heard
 
only as the paragraph below is spoken.)
 
"In this eaaample the child and the adult were sharing the task
 
of reading the book, they were both holding the book,following the
 
meaning ofdie story and essentially sharing thejoy ofreading.
 
Prediction questions,such as"What will the mouse want next?",^ve
 
the child the opportunity to be an active participant in the reading of
 
the story as well as the opportunity to see how the pictures can give
 
clues to what the text will say."
 
"Watch as this next pair share a book together. This time the
 
child is reading afamiliar book to the adult."
 
(Camem draws in on pair reading Animals,a book designed by die
 
author to supporta unitofstudy aboutanimals. The child is reading
 
thefamiliar, repetitive text book to die adult They are interacting
 
together on the book. The adult asks the child tofind the word tiger
 
in the text. The child isnsingfinger to match text to print)
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(Camera returns to presenter.)
 
"Children can take over more ofthe task ofreading when they
 
are working with a familiar book. Good choices for young readers are
 
books with simple, repetitive text and pictures that support the
 
stoiy. The book Aninrials had the pattern T like Once the child
 
leams the pattern, the pictures provide support for the remainder of
 
the text,
 
"By using their finger to track the print, children will:
 
(Camera prints ihefollowing on the screen, one atdtime, as each is
 
redd by presenter.)
 
1)notice if they have not read the same number of words as in
 
the story,
 
2)become familiar with the visual aspects of words that are
 
repeated in the story,and
 
3)begin to notice the beginning letters of words."
 
(Camera reiijrns to presenter.)
 
"When children read faniiliar books with repetitive texts and 
supportive pictiu*es, they begin to see themselves as successful 
readers. They are learning to do what we as adults do when we pick 
up something to read. They are finding meaning from the printed 
word. ■ 
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"Gaining meaning from the goal of reading.
 
Therefore it is important to make learning to read a meaning-full
 
experience. Let's try a little experiment. In a moment, the screen
 
will displaysome print that you all are familiar with. Write it down.
 
Here we go."
 
(Ckmiem dispkujs thefollowing textfora briefsecond.)
 
JLHTIOK^SOMLG^CXlJTGRWJDSg
 
(Camera on presenter.)
 
"How much did you get recorded? Now let's try that again, this time
 
with a little meaning."
 
(Camera dispkiys diefollowing itemfora briefsecond.)
 
AGING WHAT PATTED FLOWERS
 
(Camera on presenter.)
 
"A little better perhaps, but still rather dilficult. Well, let's try that
 
one more time. This time with lots of meaning."
 
(Camera displays thefollowing itemfor a briefsecond.)
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THANK YOUFORJOINING US
 
(Camera on presenter.)
 
"All of were made up with letters that you know and the
 
last two were made up ofwords that you know. Which were you able
 
to read? Which One were you able to remember and write down?"
 
(Camera shows a longer cUp ofeach ofthe three items in the
 
experiment as thefoUowtng is read.)
 
(Camera retxmis to presenter.)
 
"Probably the last one. That's the one that made sense. The
 
others were not worth your time or effort. The same experience is
 
true for children. They would rather work with print that makes
 
sense than with print that is isolated from meaning. Let's look at two
 
examples of children practicing the alphabet. Which one is working
 
within a meaningful context?
 
(Camera shows aduU/chUd umicing together usingflash cards to drill
 
on die alpimbet.)
 
(Camera remains on 1st pair, hut only presenter is heard as the
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paragraph below is spoken.)
 
"The first pair is working with flashcards. The child only has
 
the visualform ofthe letter asa cue to come up with the name ofthe
 
letter. There are many similarities in both letter form, particularly in
 
the lower case letters, and with the soimd ofletter names. Consider
 
'm'and 'n', Td* and'd','c* and 'e*, etc... This leaves many
 
opportimities for confusion and failure."
 
(Camera shows Pair2reading the Alphabet Book together, with the
 
child pointing to die letters and then the pictures while readir^,)
 
(Camera continues fo show 2nd pair, but only presenter is heard as
 
paragraph below is spoken.)
 
"The second pair is reading the alphabet book. The child has
 
the name ofthe picture to add to the esiperience. Even if the child
 
not able to name any ofthe letters, he would be able to
 
participate in 50% of the experience by reading the name of the
 
picture. This method also provides the child with an anchor for the
 
name ofthe letter as well as information about how that letter works
 
or"sounds"in a vward.*
 
(Camera returns to presenter.)
 
"We have found that it is important to focus on meaning when
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we read. We also looked at the support that pictures and repetitive
 
text gives to early readers,as well as the benefits from using a finger
 
to track print. These are some of the strategies that good readers
 
use. We as literate adults need to nurture these strategies in yoimg
 
readers and sometimes even plainly point them out to stru^ling
 
readers."
 
"As a child is working on a book, it is important to keep them
 
focused on the meaning ofthe story. We need to be careful with
 
leading them to focus on the letters ofthe words. Here are some
 
techniques for encouraging a child to look at the letters ofthe words
 
without losing the meaning ofthe story."
 
(Camera moves fri on child and presenter readinga book together.)
 
A - "O.K. Spencer, read the book'We Can Eatthe Plants'for me.
 
The child is using hisfinger and stops ata uxtrd.
 
A -"Youfound a tricky word there. Lets go back and read thatpart
 
again and when youcame to that, get your mouth ready."
 
Child reads passage again, moMi^ begtnnir^sound ofword he had
 
previously stopped at
 
C -"Wecan eat the r-roots."
 
A - "Roots, That makes sense."
 
C-"Wecan eatthes-stems. Wecan eatthe leaves. Wecaneat die
 
flowers." .
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(Camera remains on adult and child reading, but only presenter is
 
heard.)
 
"By reading the passage ag^,Spencer is keeping the story
 
together. By keeping the story together he is narrowing the
 
possibilities of whatthat word could be. Then by getting his mouth
 
ready to say the word as he comes to it, he has narrowed the
 
possibilities even further, often leaving only the word that does
 
belong there."
 
(Child is heardfinishing die book.)
 
(Camera moves in on child and presenter reading a second book
 
together.)
 
A'O.K. Spencer, read the book'On The Go'for me. This looks like a
 
fun book, all the places they're going.
 
C -"A bus takes me to school. A car takes me to the store."
 
A -(covers word) Thatcould be 'store'. What would you expect to
 
see at die begirining of'store'?''
 
C - "An's'."
 
A- "Lets lookand see ifthere's an's' diere."(uncovers word)
 
C - "Nope. A car takes me to the m-market"
 
A'"Oh,'market. That makes sense."
 
43
 
C -"A bike takes me to the park."
 
(Camera remains on adult and child readir^, but only presenter is
 
heard.)
 
Spencer read the word'store'for 'market'. By asking him
 
what letter would be at the beginning of'store', he had to apply
 
letter/sound knoMedge. Bychecking back to the word,Spencer
 
focused on the letter that was actually there. After that bit of
 
attention to letters, it was important to have him go back to re-read
 
the passage and get his mouth readyfor the new word.
 
(Child is heardfinishing the book.)
 
C -"A airp. A plane takes me to Grandma's. Grandma. Grandma's Is
 
that'Grandma's'?
 
A - "Ldon't knpiv, but that looks like Grandpa there? (points to
 
picture)
 
C - "Grandpa's. Batmyfeettake me to the ice cream store."
 
A - "Do you like ice cream?"
 
C - "Mhm."(nods)
 
A - "Ido to. Ieryoyed that"
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(Camera displays variety ofchildren reading and writing.)
 
"Learning to communicate throng reading and writing go hand
 
in hand. Hie growth a child makes in one ar^ carries over into
 
growth in the other. Supporting early writing in the classroom
 
involves encouraging and praising the close approximations and early
 
stages of writing. Early writers will not be producing perfectly
 
written drafts. Their first works may closely resemble scribbling, but
 
it is their attempt at writing that we as adults praise."
 
(Camera displays a variety ofearly writings as this piece is spoken by
 
the presenter.)
 
"Ghildren begin their journey toward becoming literate as they
 
observe adults writing things down and reading them back. They
 
then take paper and writing tool and touch the two together, moving
 
their arm or hand just as they have seen adults do. When theycome
 
to us with their "writing" we can either ask them to "read" it to us
 
and praise their efforts, or we can tell them that they have not really
 
written. By praising them, we encourage them to keep writing, to
 
keep trying to communicate their thoughts through printed
 
language."
 
(Camera returns to presenter.)
 
"I'm sure all of you listened eagerly for the first spoken words
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from your children. As they babbled,"Muh muh muh,"1*11 bet nonq
 
ofyou said,"No!Say it correctly. Say'mother'." Rather you were
 
probablyso eiocited 3nou said something like,"Yes,mama! Mama's
 
here! Mamaloves you." Byresponding this way you not only
 
encouraged your children to talk more,you gave meaning to their
 
babblingand modeled language for them. Whata positive impact you
 
had on your child."
 
"Do you realize that they would not have learned to talk ifyou
 
had not modeled language for them, praised their early efforts and
 
gave meaning to their early words? The same need is true for
 
encouraging early writers. Consider the early writings you havejust
 
seen as the written equivalent of baby talk."
 
(Camera views classroom ofchildren engaged tnJoWTwl writing.)
 
"In the classroom, children will be engaging in a variety of
 
writing activities. One ofthem isjournal writing. Students write in
 
theirjournals nearly everyday. They are learning the importance of
 
recording their experiences, thoughte and feelings with the written
 
word. Here are some examples of adults supportuig early writing in
 
journals. Since each child is at a different stage in their growth,the
 
adult's response to each child's work varies."
 
(Camera displays scenes of vohmteers interacting with students on
 
46
 
their writing.
 
Scene 1:
 
A - "O.K. Cameron,can you read me the story that you have written
 
here?"
 
C -"Iwentto school lots."
 
A- "Wow. AndIsee that you wroteseme letters down. You know
 
that there are letters in words. That's a goodjob. Do you like to
 
write stories?"
 
(Camera cuts back to presenter.)
 
"Cameron is a preschooler and he already knows what writing
 
looks like. He knows that we use letters and squi^ly likes on the
 
paper. Mrs.Ward validated his writing and encouraged him by
 
praising him and having him add meaning to his marks that he wrote
 
on the paper."
 
Scene 2:
 
A - "C.J.can you read to me what you wrote in yourJournal?"
 
C- "Iate dmrmtlcks"
 
A -"Wow.You like drumsticks?"
 
C-(nods)
 
A - "Youfollowed along and pointed to &3ch word and Iam goir^ to
 
show you how to write the book spellingfor'ate'. Do you know what
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it sixirts wilh? Whatsound it makes atthe beginning?'
 
C-'A' .
 
A - "A,and whatis ihesound at the end Ofthe word 'ate'? Whatdo
 
you hearatthe end?"
 
C - T"
 
A - T. O.K. Let me show you how to write the book speWngfor'ate'.
 
Now you can write thatin your sentencefor me."
 
C -(writes word)
 
A-'Very Good."
 
(Camera remains on adult/child pear, but ordy presenter is heard.)
 
"C.J.knows tjiat words are separate and he gives each word a
 
tap with his finger as he reads. He had heard and written the initial
 
sound for the word 'ate*. By asking him to listen for the sound at the
 
end ofthe word 'ate*. Mrs. Ward is helping him to also listen for the
 
end sounds in words that he writes and reads. Listening for the
 
ending sounds in words is an ieasier'next step* than to listen for
 
middle sounds in words."
 
Scene 3:
 
A -'Sarah,can you read tome what you've written in yourJournal?'
 
C-'Iplayed with my d(^Pebbles.'
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A -"Very gpod! Iheard yousay the word'my'. Whatdo you dUnk die
 
word'my'would start with?
 
C ■ "M"
 
A •"O.K.Fm going to write the b(x>k spellingfor'my'over here. Can 1
 
bormw your pencil? Thank you.(write the word'my') Now you write
 
the word'my'in yoursentence and then we'll read it again."
 
C -(writes'my'and reads sentence)
 
A - "Ebccellenti GoodJob Sarah."
 
(Camera remains on adult/child pair, but presenter is heard.)
 
"Sarah already had the book spelling for the words T,'dog* and
 
Pebbles'. She is ready to add the word'my'to her writing
 
vocabulary. Mrs. Kinslow asked for the beginning sound for the word
 
'my'because it is easyfor Sarah to recognize. Sarah and Mrs.Kinslow
 
could also practice writing the word 'mjr* so that Sarah will have it in
 
her remembered writing vocabulary any time she needs it."
 
(Camera returns to presenter.)
 
"in each e^mple,the parent volunteer asked the student to
 
read vdiat they had written. This validates the child as a writer.
 
After this, they interacted or praised the children for their work.
 
Then they looked for something to advance the child's writing wth.
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For Cameron this was merely the interaction and praise for his
 
writing attempts. For C.J. this was the encouragement to also listen
 
for the sounds at the end of words. For Sarah,who already had three
 
book spelled words in her story, this was the book spelling for a new,
 
high frequency word,a word that she will need many times as she
 
writes.
 
"When students are supported and validated in their writing
 
attempts, they grow in confidence as well as in their writing. Strict
 
adhearance to the conventions ofspelling and punctuation is not
 
what's most important for emergent writers. As children learn more
 
about writing, they come to modifiy their own work."
 
(Comera returns to active classroom with adult volunteers working
 
with children.)
 
"Xreaming to be a child watcher is important in supporting early
 
reading and writing. I have offered some guidelines to follow and
 
some phrases to get you started. As you work with the children you
 
too will be learning. You will be learning to identify what stage they
 
are working in and how you can support and encourage their work.In
 
feet you mayalready be doing that to a certain degree already at home
 
with yotur own child."
 
"I am excited that you chose tojoin us here and am looking
 
forward to working with you for the benefit ofour children. To
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become literate, they need our guidance,our e:Kimple,and most of all
 
our encouragement. Let's give them our best."
 
(Camem rolls credits as music plays. - Return to Pooh Comer.)
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APPENDIX B
 
Sample letter to draw volunteers.
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Dear Parents,
 
I am excited to welcome you to our new school year. There are
 
many new things your child will be learning this year. This is a very
 
important age for your child and a very important stage in his/her
 
school career.
 
You asa parent are welcome tojoin usin the classroom asa
 
volunteer. There are manyareas in vdiich you can help to support
 
our program here atschool as well as at home. If you would be
 
interested in helping, please let me know by filling out the bottom
 
half of this letter and return it to school tomorrow with jour child.
 
Sincerely,
 
(Your name here)
 
Name
 
Child's Namet
 
I would like to help in the classroom. Yes No_
 
I would like to work on projects at home. Yes No.
 
Days I would be available to help:
 
Hmes I would be available to help:.
 
Special talents I have that would benefit the classroom..
 
My phone number. ^
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APPENDIX C
 
Sample outline for volunteer training session.
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L Introduction and welcome «
 
II. Overview of the school.
 
A. Floor plan ofthe school, include location of workroom and 
lounge. ■ 
B. Pertinent school policies and rules
 
1. Volianteers slgmin when on campus
 
2. Parking
 
III. Overview ofclassroom
 
A. Floor plan ofclassroom and location ofmaterials
 
B.Structure ofschool day.
 
C.Location of projects volunteers can be working on when class
 
in working together as a whole group.
 
D.Class rules and discipline procedures.
 
IV. Viewing of Early Literacy Support Video
 
V.Questions and Discussion ofvideo.
 
VI. Begin working in the classroom.
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APPENDIXD
 
Sample outline ofsubsequent training/support session
 
57
 
Training/Support Session
 
Hiese can be conducted as needed,but there should be at least
 
one each school quarter. If new volunteers have indicated an interest
 
in participating, they can be included in this session.
 
I. hitroduction and thank you.
 
II. Sharing tihae.
 
A Participants are asked to share something positive-

presenter
 
records on chart pad.
 
B.Participants are asked to share concerns and problems.
 
C.Group brainstorm on solutions for problems.
 
III. Replay portions of the training video if there are any questions or
 
concerns aboutsupporting earlyliteracy.
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